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I was very pleased to read Mari Haneda's response to my article, not simply
because it comments positively on my work, but because I see Haneda's
views as a useful contribution to a much-needed conversation on how to
attend to culture in adult second-language classrooms at this time of recon­
ceptualization of the place of culture in language education (Byram & Flem­
ing, 1998; Courchene, 1996; Kramsch, 1993). Haneda brings hopeful
possibilities into the following two facets of the culture exploration approach
I advocate: language learners as ethnographers and complexity as an in­
herent aspect of culture. As I agree with most of Haneda's views, I comment
only on aspects where I feel I may add to the ideas she presents.

Drawing on the ethnographic literature, Haneda observes that ethnog­
raphers can play various roles on the observation-participation continuum in
a given context. I fully agree and would like to add that the roles student
participant-observers can play in a situation, especially outside the class­
room, depend very much on the access they have to a given activity. In this
sense, power relations are very much a part of the participant observation
process. With respect to the tasks students engage in both in observations
and classroom discussions, like Haneda I feel uncomfortable with the sexist
connotation of perceiving them as Adam's and Eve's tasks. I suggest that we
view them as an experiential-analytical-experiential sequence, fully aware
that activities cannot be clearly cut into experiential or analytical as each
incorporates elements of the other.

I found Haneda's application of Vygotsky's work to culture exploration
insightful in addressing the complexity of our cultural lives. With respect to
whether students can contribute significantly to changing the practices in
which they participate, I believe that this depends on how they position
themselves, as well as on how they are positioned by other participants in
these practices. Thus I perceive culture as always contested and negotiated,
and an awareness of the implications of power relations in cultural practices
an important aspect of the culture exploration approach.

Finally, I would like to thank Haneda for her response to my article in
support of a view of culture as a process to be explored in language class­
rooms that I tried to advocate. I would also like to refer readers who are
interested in addressing culture as a process, and not merely a product in
language classrooms, to a recent book by Roberts, Byram, Barro, Jordan, and
Street (2001). Despite its focus on how to apply ethnography with higher
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education foreign language students, it presents many ideas that could be
pertinent in second-language and culture instruction contexts.

References
Byram, M., & Fleming, M. (Eds.). (1998). Language learning in intercultural perspective.

Cambridge, UK: Cambridge University Press.
Courchene, R. (1996). Teaching Canadian culture: Teacher preparation. TESL Canada Journal,

13(2), 1-16.
Kramsch, C. (1993). Context and culture in language teaching. Oxford, UK: Oxford University

Press.
Roberts, c., Byram, M., Barra, A., Jordan,S., Street, & B. (2001). Language learners as

ethnographers. Clevedon, UK: Multilingual Matters.

TESL CANADA JOURNAUREVUE TESL DU CANADA
VOL. 19, NO.2, SPRING 2002

99


	19-02-001
	19-02-002
	19-02-003
	19-02-004
	19-02-005
	19-02-006
	19-02-007
	19-02-008
	19-02-009
	19-02-010
	19-02-011
	19-02-012
	19-02-013
	19-02-014
	19-02-015
	19-02-016
	19-02-017
	19-02-018
	19-02-019
	19-02-020
	19-02-021
	19-02-022
	19-02-023
	19-02-024
	19-02-025
	19-02-026
	19-02-027
	19-02-028
	19-02-029
	19-02-030
	19-02-031
	19-02-032
	19-02-033
	19-02-034
	19-02-035
	19-02-036
	19-02-037
	19-02-038
	19-02-039
	19-02-040
	19-02-041
	19-02-042
	19-02-043
	19-02-044
	19-02-045
	19-02-046
	19-02-047
	19-02-048
	19-02-049
	19-02-050
	19-02-051
	19-02-052
	19-02-053
	19-02-054
	19-02-055
	19-02-056
	19-02-057
	19-02-058
	19-02-059
	19-02-060
	19-02-061
	19-02-062
	19-02-063
	19-02-064
	19-02-065
	19-02-066
	19-02-067
	19-02-068
	19-02-069
	19-02-070
	19-02-071
	19-02-072
	19-02-073
	19-02-074
	19-02-075
	19-02-076
	19-02-077
	19-02-078
	19-02-079
	19-02-080
	19-02-081
	19-02-082
	19-02-083
	19-02-084
	19-02-085
	19-02-086
	19-02-087
	19-02-088
	19-02-089
	19-02-090
	19-02-091
	19-02-092
	19-02-093
	19-02-094
	19-02-095
	19-02-096
	19-02-097
	19-02-098
	19-02-099
	19-02-100
	19-02-101
	19-02-102
	19-02-103
	19-02-104
	19-02-105
	19-02-106
	19-02-107
	19-02-108
	19-02-109



